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Abstract
This portfolio examines student engagement in Econ 200: Essentials of Economics course. Econ
200, a large lecture format, serves as a requirement for completing a minor in Business and
fulfills the ACE 6 or 8 categories. Much discussion and research exist around the importance of
student engagement in large lecture sections which can often be a challenge. Engagement is
important in the process of increasing knowledge with added peer effects. At the same time,
activities designed to increase engagement often come at a cost, both in terms of precious class
time and to faculty in the form of additional grading. The goal of this project is to assess the use
of YellowDig, a new technological software through Canvas. Specifically, whether students’
perception of using current events, in a social media platform, impacts classroom engagement
and motivation to learn a new content area. Using a survey, students self-reported their degree of
perceived value relating course content to their major, current events, everyday life, connection to
fellow students and overall motivation to learn more about economics. The results were
overwhelmingly positive. Having students pin current event articles and commenting on other
student posts is perceived as adding value in connecting the course content to their everyday
lives and understanding the economic world they live. These connections, in turn, motivated the
majority to learn more about economics, which anecdotally appeared as slight improvement in the
average exam scores compared to a similar course one year earlier. Students also reported the
use of the assignment as adding value in terms of connections to other students.

Keywords: economics, student engagement, large lecture, YellowDig, survey course
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Peer Review Teaching Project Portfolio Objectives
The course I am selecting for my portfolio as part of the Peer Review Teaching
Program is Econ 200: Economics Essentials and Issues. The course is relatively new,
first offered in fall of 2013, created as part of the development of a Business Minor for
Non-College of Business majors within the College of Business. I chose this particular
course due to its very nature of having an extremely diverse audience. As I will describe
below, the student background, year in college, and purpose for taking the course
varies greatly but is consistent across semesters. While I love the personal challenge of
finding a way to bring the wonderful world of Economics into their lives, it comes with its
own set of challenges.
My goal for the Peer Review Teaching Project is to strengthen my objective of
having the course content connect on a personal level to students’ major and everyday
lives. Specifically, I want to incorporate a technological software piece, called YellowDig,
into the class. This software, with a social media design feel to it, will facilitate the use of
current articles, student comments, likes, etc. into the class at a fairly low instructional
cost.

Course Overview: Econ 200
Econ 200 is a survey course in economics described as an introduction to
economic reasoning and skills. It is generally offered in large sections and one online. I
am one of two faculty teaching the course. My fall section is fairly large with a capacity
of 150. The spring course, my focus for this portfolio, is an 80-person section.
The demand for the class is significant for many reasons. It is one of 6 classes
required for the Business Minor. The other 5 specifically designed introductory courses
include Accounting, Business Law, Finance, Management and Marketing. In a typical
semester around 40% of the students are enrolled in Econ 200 having declared a
Business Minor. Econ 200 also fulfills the ACE 6 or 8 requirement for all students,
making it attractive at the University level. The majority of students are enrolled for the
fulfillment of an ACE requirement.

Course Fulfillment

Business Minor
38%
ACE
62%
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Who are my students? The figures below show the backgrounds of students
which vary dramatically within the course. The typical breakdown according to year in
school includes around 20% each of freshmen and juniors, with the majority (over 40%)
sophomores and seniors as the smallest group (16%). The wide variation in grade level
creates a challenge in terms of life and college experience. The student population also
includes a large cross section of the campus with from the College of Arts and
Sciences, Engineering, Journalism, Education and Human Sciences, etc.

Enrollment by College

Enrollment by Year in School

ANR
ASC

Seniors
16%

JMC

Freshmen
20%

EHS
Juniors
23%

ENG
GEN

Sophomores
41%

ARH
ARH
FPA
0

5

10

15

20

Freshmen

Sophomores

Juniors

Seniors

Objectives and Goals
The objectives for Econ 200 are prescribed by the department of Economics in
conjunction with the other economics course offerings as well as the goals for the
Business Minor. Students completing the Econ 200 course will be able to:
1. Develop an understanding of basic economic concepts including economic
reasoning and methods, consumer choice, resources, decision making under
constraints, supply, demand, markets, economic welfare analysis, measurement, prices,
employment, money and interest rates.
2. Demonstrate how economics can be integrated into a variety of real-life
situations.
3. Analyze and evaluate current economic issues, policies and limitations.
The first objective focuses mostly on the content for the course. This list includes
a basic toolkit that is important for students to know before they can achieve the second
and third objectives of application, analysis and evaluation.
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The second and third objective involve additional critical thinking skills based on
mastery of the content but also imply goals for the course. My focus for the Peer Review
Teaching Project is on the second objective which I will address below.
Course goals are viewed similarly when compared at the College, Department
and me personally. The goals at the College level are based on its role within the
Business Minor as one of the six critical areas of business (accounting, business law,
economics, finance, marketing and management). The goal of completing the minor is
to increase marketability as well as becoming more well-rounded and giving networking
opportunities. The goal of the course within the Department of Economics includes
obtaining a basic knowledge of the subject thus improving students’ economic and
financial literacy. As an Economic Educator, I too support the department and college
goals in that my role is to introduce the world of Economics to students in a way that
they can relate the content learned to their lives in a meaningful way within their major
as well as their everyday lives as individuals and active citizens in the economy.
At the University level, Econ 200 is an approved ACE course, Outcomes #6 and
#8 as follows.
ACE Outcome #6 "Use knowledge, theories, methods, and historical
perspectives appropriate to the social sciences to understand and evaluate human
behavior."
ACE Outcome #8: "Explain ethical principles, civics, and stewardship, and their
importance to society."

Challenges and Goals
I feel the biggest challenge of the Econ 200 course is meeting the goal of
connecting the subject and content to students’ interests on a personal level across the
many academic majors represented in a large class setting. My teaching methods
include bringing current events and economic issues into content as an extension of the
text. As part of the Peer Review Teaching Project, I would like to experiment with new
ways to allow students to bring in connections they see in their everyday lives. As the
technological and instructional tools are added to Canvas, I feel this would be an
opportunity to find out what other faculty are using and pilot one in my class. I have
used a “current events journal” in my smaller principles courses but it is time intensive to
grade and students cannot see their classmates’ articles or comment on them. A new
software product, YellowDig, has been used by another department faculty member.
This software, with a social media design feel to it, will facilitate the use of current
articles, student comments, likes, etc. into the class at a relatively low instructional cost.
It sounds like something that would work to overcome the grading issue with its autoscoring options, but also offers the ability to comment on other student entries. I believe
student learning outcomes will benefit from adding this additional content connection as
well as positive peer effects in getting to know other students in the class.
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Teaching Methods, Materials, Activity Examples and Rationale
I believe in the importance of using a variety of instructional methods in the
classroom, regardless of the class size. Student engagement is important as research
has demonstrated the correlation between engagement learning and positive outcomes
related to networking and peer effects. PowerPoint is used as my main organizational
tool, but that does not mean students can simply sit back and enjoy a slide show. I
incorporate all video clips, web links to current economic news and data, examples,
practice problems, etc. into the presentation. I also use an assortment of learning
approaches including cooperative grouping, in class activities, and simulations.
Making connections not only to the content but the individual lives of the students
is important to me. Some of my personal favorites involve “ruining” many holidays and
day to day life activities. “Ruining” in a good way, meaning they will never think of
Halloween, ordering pizza, or even cheering on the Husker football team in the same
way ever again. I strive to meet these objectives through hands on activities and
simulations. It is common to find my students working with play dough or folding paper
airplanes to simulate production then calculate the point of diminishing returns and
conduct marginal analysis on the use of inputs. Students involved in classroom
bartering or “fishing” for paperclips are more likely to learn the benefits of markets and
role of property rights. My students will also role play a skit about the components of
GDP; and hurdle a jump rope in our discussion of trade and tariffs. I recently added
“Econoween” to the fall semester where students attended class dressed up as an
economics concept or decorated a pumpkin depicting an economics concept.
In choosing to use an array of teaching methods, time and course management
becomes imperative in order to measure student outcomes. Student activities designed
to increase engagement often come at a cost of precious class time and cost to faculty
in the form of additional grading. Variation in my teaching methods keeps class lively,
however efficient use of time is key. All aspects of the class are chosen as a means
towards assessing course objectives. Not surprisingly, the simulations and connections I
select take very little class time compared to the immense benefits of increased student
participation in class. The self-grading component of using YellowDig would be an
attractive, low cost option.
As mentioned previously, students enroll in Econ 200 course for a variety of
reasons. First it is part of the sequence for those seeking a business minor. For others,
it is meeting an Ace 6 or 8 requirement. The audience also reflects freshmen through
seniors and includes majors from across the university. Given the broad spectrum of the
students in the course, I believe in a portfolio approach to both the materials used as
well as the assessments used to measure outcomes in knowledge. The text I use, the
Essentials of Economics, offers a full breadth of both Macro and Microeconomics
content, not just simply a cramming of two semester courses into one. The text weaves
an economics story of content across the full introduction to economics and it is
available as a hard copy or eBook to meet students’ needs. The online components that
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accompany the text include adaptive learning software, practice problems, and full sets
of PowerPoint presentations.
Students are assessed using a portfolio approach consisting of exams and online
assignments. The formal assessment of student knowledge comes from taking 3
separate unit exams. They also have the option of taking a comprehensive final to
replace one of the unit exams. They also receive credit for completing the 15 adaptive
learning assignments. The YellowDig assignment will count for the equivalent number of
points as an exam. (See the full Econ 200 Syllabus in Appendix 3)
Point breakdown of Econ 200:
3 Exams at 100 Points Each
Online Adaptive Learning Assignments
YellowDig
Total

300
150
100
450 points

In general, I am strongly against anything that would be considered busy work,
everything has a purpose and is tied to my overall course objectives. Content
knowledge will be assessed in a range of cognitive levels; as a business student,
professional, and lifelong learner, not just simply a master of memorization. I have
continuously made changes to the course since its inception including modifications
related to the physical classroom as well as adapting to the growing enrollments.

Analysis of Student Feedback
My goal for the Peer Review Teaching Project is to strengthen my objective of
having the course content connect on a personal level to students’ major and everyday
lives. Specifically, I incorporated a technological software, called YellowDig, into the
class. This software, with a social media design feel to it, is designed to facilitate the use
of current articles, student comments, likes, etc. into the class at a relatively low
instructional cost. The idea is that an increase in content knowledge is more likely to
occur if I can increase student engagement.
The student instructions on the best use of YellowDig included finding an article
relating the current chapter and/or class topics and the economic concepts associated
with it. They were instructed to include one “pin” per week and 2 comments on other
students’ pins. For each “pin”, students had to include the link to their article, state their
classroom connection of the article, not a summary, in no less than 40 words, for 8
points. Then they were asked to comment on two other students’ articles in no less than
10 words, for two points each. In order to practice “pins” and “comments” within the
YellowDig application, students first introduced themselves. The intent is to create
comfort in participating in online engagement and additional connection between
students. The maximum number of points they could submit per week was 12. The
YellowDig assignment is intended to last for approximately 10 weeks, ending prior to
dead week. They could pin additional articles and comments but the additional points
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per week was capped. The overall total number of points for the entire YellowDig
assignment was 100. Two samples of student pins and comments are available in
Appendix 2.
I used the survey option in Canvas to solicit feedback from students in the
following themes. The complete survey and sample questions is available in the
Appendix 1.
Main Themes:
1. Connection of course content to your major
2. Connection of course content to current events
3. Connection of course content to everyday life
4. Connection to other students in the class
5. Whether the use of YellowDig to motivate you to learn more about
Economics
The following table shows the results of the survey related to the main themes
numbered 1-4 above. I concluded that students felt the use of YellowDig was very
valuable in connecting the course content to current events and everyday lives.
Connection to their majors was somewhat valuable which would make sense as that
would be the next cognitive step following learning the content initially. I also concluded
that there is value in using the software to have students connect with each other
through the comment component, following the initial pin of introducing themselves.

YellowDig Student Survey Results
50
45
40
35
30
25
20
15
10
5
0
Major

Current Events

not at all valuable

Everyday Life

somewhat valuable

Connection to Other
Students

very valuable

I also included an open answer question allowing additional comments or
suggestions for the use of YellowDig in future Econ 200 courses. I then connected as
many comments as possible to the themes mentioned above. Overall, 67 of the 78
students in the class completed the survey (86%). The following chart summarizes the
comments from the open ended survey question. The majority of the positive comments
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combined support for the themes on how YellowDig connected course content to
current events and their everyday lives. Additional comments included suggestions for
building in an extra credit option for students choosing to post beyond the assignment
toward the end of the semester.

Open Ended Comments Summary
suggest extra credit for continued posts
motivation to learn more about Economics
connect with other students
combination of current events/life
application and student connection
current events and everyday life
0

2

4

6

8

10

12

14

16

Time spent learning the content is highly correlated to student learning. The
student response related to motivation in learning Economics overwhelmingly reported
that yes, finding, posting and commenting on articles related to the content and topics
discussed in class was a motivating factor to student learning. While this seems obvious
to instructors, it is refreshing to hear the support from students as well.

Did YellowDig Motivate Me to Learn More About
Economics?

no
16%

yes
84%
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Connection to Learning Objective
Even though I did not build in a research component related to the possible
impact on grades into my project, I was curious to see what, if any, changes might occur
in the overall exam average by adding YellowDig to my spring 2019 section. I expected
the overall course average to increase simply because of the added 150 (fairly easy)
points to the total for completion of this online component. When comparing the average
exam scores between the spring 2018 and spring 2019 sections, it appears the students
demonstrated a slight increase. More empirical analysis is needed to show the full
affect, the overall direction is encouraging.

Econ 200 Comparison
100
80

65.5

67.2

75.8

81.3

60
40
20
0

Exam Average
Spring 2018 (n=70)

Course Average
Spring 2019 (n=75)
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Summary and Reflection
I am grateful for the opportunity to be part of the Peer Review Teaching Project.
Not only was it a wonderful tune up on the scholarship of teaching, course design, and
self-reflection as an instructor; but to do so in a safe setting with fellow university-wide
faculty colleagues is priceless. I appreciated the many conversations surrounding
similar issues such as course setting, student engagement, teaching large classes,
grading, assessment, etc. Everyone was open to ideas and willing to share best
practices, many through personal failures in the classroom.
I learned that engagement comes in many forms as we evolve as faculty and
students alike. I appreciated the opportunity to experiment with a new piece of software
along with my students as we figured out how to integrate current events into our
classroom. It was also educating for me as a faculty member to see how I can facilitate
peer interaction while making content connections. I have used the idea of a current
event journal in previous smaller courses but found it extremely time consuming to
collect, grade and administer. Students also missed out on the benefit of sharing articles
and being able to comment and have conversations around the topics.
My goal for the Peer Review Teaching Project is to strengthen my objective of
having the course content connect on a personal level to students’ major and everyday
lives. This was a challenge given the large class size and varied majors and colleges
represented across my student enrollment. I was also worried about the tradeoff of
increased costs in terms of time, on the part of students, class time, and my own
personal time as the administrator. I took the risk and dove head first into adding
YellowDig in hopes students would respond in a positive manner, thus achieving my
course objectives. Earlier in the fall, I was beginning to think the objective of personal
connection to course content was more of a goal than an objective; but I now realize
that I can continue to have it as a course objective since I can now measure it via
student feedback.
Overall, I am thrilled with the students’ response and honest feedback on future
improvements. They found it a valuable component of the course not only for the
content connection but in such a way as to connect with other students in the class. I
am planning to incorporate YellowDig in future Econ 200 courses as well as my other
principles of economics courses with similar objectives. I will continue to tweak the
details of the assignment to better match the in-class topics as well as explore the topic
of possible extra credit points for those who continue the connection beyond the
maximum points allowed. Knowing the positive correlation between engagement and
learning outcomes, I am certain it resulted in improved knowledge of economics.
Perhaps this opens the door for further investigation into those affects – advanced
PRTP in the future anyone?
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Appendix 1: Student Survey on the Use of YellowDig
Econ 200 Survey on the use of YellowDig in Econ 200
Instructions:
Please complete the following survey to help provide feedback on the use of YellowDig as part of the
Econ 200 course. You will receive 5 points of extra credit upon successful completion of the survey.
Thank you for your feedback in advance.

Dr. Fischer
Question 1: How valuable was the use of YellowDig in connecting the course content to your major?
Very Valuable
Somewhat Valuable
Not at All Valuable
Question 2: How valuable was the use of YellowDig in connecting the course content to current events?
Very Valuable
Somewhat Valuable
Not at All Valuable
Question 3: How valuable was the use of YellowDig in connecting course content to your everyday life?
Very Valuable
Somewhat Valuable
Not at All Valuable
Question 4: How valuable was the use of YellowDig in connecting with other students in the class?
Very Valuable
Somewhat Valuable
Not at All Valuable
Question 5: Did the articles and comments posted in YellowDig make you want to learn more about
Economics?
Yes
No
Question 6: Do you have any additional comments or suggestions for the use of YellowDig in Econ200?
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Appendix 2: Sample Student Pins/Comments in YellowDig
Student M’s Pin. 10:27 AM CST, 15 Apr
ECON 200: Current Issues Journal

How much did the floods cost?
Natural disasters are some of the most costly events that occur in the United States. With the
floods that occurred last month, this is no exception. The Nebraska floods incurred over 1.3
billion dollars worth of damage. I found this article interesting because it hits so close to
home for us here. The one thing that the price of damages don't include is the cost on the
emotional health of all the displaced families that these floods affected. I knew that the
floods damaged a lot, but I was not aware of just how much it cost Nebraska as a whole.
https://www.npr.org/2019/03/21/705408364/nebraska-faces-over-1-3-billion-in-floodlosses

Historic flooding in the Midwest has caused unprecedented
damage and led to at least three deaths.
https://www.npr.org/2019/03/21/705408364/nebraskafaces-over-1-3-billion-in-flood-losses



Student A Comment
01:36 PM CST, 15 Apr
These floods affected so many people that we know. It will be interesting to see how these problems
will be taken care of.



Student B Comment
02:55 AM CST, 22 Apr
This will be a story to follow through the summer because the economy can't just fix itself over a
month or two. It will be the future markets that will be effected with this. With all the cattle, roads,
and land that was destroyed it'll be more evident of it from now on.
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Student T Pin 10:54 PM CST, 15 Apr
ECON 200: Current Issues Journal

Space Is Hard, Beresheet Israeli Lunar Crash Proves Again
It was very cool to see another space craft try and land on the moon. With that being said it
was the first vessel of its kind being that it was privately funded. Wild to see how a drive and
money can lead to a moon landing in today's world.

Space is hard. It’s a cliche for a reason, as the team behind
the Beresheet moon lander learned.
https://www.space.com/israeli-moon-lander-crash-space-ishard.html



Student J Comment
05:20 PM CST, 19 Apr
The private development of the space industry is an interesting trend that has taken place in
economics and innovation recently. Privately funded space exploration gives the government more
money to allocate elsewhere, where it could be put in to more humanitarian uses,



Student B Comment
09:50 PM CST, 19 Apr
That is crazy to think that in our life time privately funded companies are archiving the
accomplishment of getting to space and evening getting as far as almost landing on the moon.
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Appendix 3: Econ 200-Economics Essentials and Issues Syllabus
Economics 200, sect 002
Spring 2019
MW 9-10:15, HLH 040

Dr. Tammie J. Fischer
Office: HLH 525E
Email: tfischer1@unl.edu
Office Hours:10:30-11:30 MW
preferably by appointment

Teaching Assistant, Jake Kniep
Office: HLH 525L
Email: Jake.Kniep15@gmail.com
Office Hours: Econ Fridays (2:15-3:30pm, HLH 525M) and by appointment

Required Texts
Essentials of Economics (4th Edition, McGraw-Hill, 2018) by Campbell R. McConnell,
Stanley L. Brue and Sean M. Flynn.
Essentials of Economics, McGraw-Hlll Connect package including an access code
purchased with the text bundle.
Study Guide for Essentials of Economics (4th Edition) by William B. Walstad
Students should also read about current developments in the national or international
economy. Sources of information include daily newspapers (print or online) or weekly
magazines such as USA Today, The Wall Street Journal or Business Week.

Course Objectives
1. Develop an understanding of basic economic concepts including economic reasoning and
methods, consumer choice, resources, decision making under constraints, supply, demand,
markets, economic welfare analysis, measurement, prices, employment, money and interest
rates.
2. Demonstrate how economics can be integrated into a variety of real life situations.
3. Analyze and evaluate current economic issues, policies and limitations.
Prerequisites: For Non-CBA students only; 12 credit hours; Letter grade only. Econ 200 fulfills
the Economics requirement for the minor in business administration for non-business
students and is part of a six course sequence for the minor. Credit towards the degree
cannot be earned in both ECON 200 and ECON 211 and/or 212.
Ace Outcomes: Econ 200 is approved as an ACE course in the following two ACE Outcomes:
ACE Outcome #6: "Use knowledge, theories, methods, and historical perspectives
appropriate to the social sciences to understand and evaluate human behavior."
ACE Outcome #8: "Explain ethical principles, civics, and stewardship, and their importance
to society."

Canvas
Canvas will be used to supplement the course. All grades will be posted there along
with important course information, documents, websites and a copy of the course syllabus.
Helpful student tutorials on Canvas are available on the course site, https://canvas.unl.edu.
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Teaching Assistant
If you have questions related to course content, exams, or other assignments, you
should FIRST schedule an appointment via email with the Teaching Assistant or visit during his
office hours. If you require further information or assistance, then contact Dr. Fischer via email
to schedule an appointment (preferred) or visit during office hours.

Course Outline
I. Introduction to Economics (Weeks 1-5) (Chapters 1-5)
Economics and the economic problem; market system and circular flow; production
possibilities; supply and demand; elasticity of supply and demand; and market failures.
II. Product and Resource Markets (Weeks 6-9) (Chapters 6-9)
Businesses and costs; competitive market models.
III. The Macro Economy (Weeks 10-15) (Chapters 10-15)
GDP, economic growth; business cycles, unemployment, and inflation; aggregate supply and
demand; the basics of fiscal policy, money, banking, the Federal Reserve System and monetary
policy.

Grades
Grades will be determined as follows:
Exam 1
Exam 2
Exam 3
YellowDig Participation
Learn Smart Assignments
Total

100 points
100 points
100 points
100 points
150 points (15 chapters at 10 points each)
550 points

A+ = 97.00 – 100.00%
A = 93.00 – 96.99%
A- = 90.00 – 92.99%
B+ = 87.00 – 89.99%
B = 83.00 – 86.99%
B- = 80.00 – 82.99%
C+ = 77.00 – 79.99%
C = 73.00 – 76.99%
C- = 70.00 – 72.99%
D+ = 67.00 – 69.99%
D = 63.00 – 66.99%
D- = 60.00 – 62.99%
F = 59.99% and below
A pass will be a C or better, if taking this class on a P/NP basis.

Course Policy
Class attendance is highly recommended although not required. Note: educational
research as shown a correlation between attendance and exam scores. Students will be
responsible for all exams and assignments. Extraordinary circumstances may be taken into
consideration if discussed with the instructor in advance of exam and assignment due dates.
Additional documentation is required related to medical or other extraordinary circumstances for
unexcused absences. University, College, and Department policies on class attendance, course
prerequisites, dead week, drop-add, grading, incompletes and final exams, as stated in the UNL
Schedule of Classes and other documents will be observed in this course. University policies
on cheating and student conduct will be strictly followed. If students are having difficulty
understanding the text material, it is highly recommended to work the practice sets in the study
guide and see the instructor.
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Tardiness: Students showing up late are a distraction and a negative externality to those
around you who took the time to get up and get to class in a timely manner. Please be on time.
Technology: No cell phones, computers, or anything other than class related materials
are to be used during class without permission. These actions pose a negative externality on
your classmates and will not be tolerated during class. Those using a cell phone will be asked to
leave the class. Attendance is not mandatory, but if you are present I expect full attention and
respect.

Learn Smart Assignments
Connect Learn Smart Assignments: There are 15 homework assignments through
McGraw Hill Connect. Go to My Connect Section, where you will be prompted to register your
access code. Connect will prompt you to complete the rest of the process. You must use your
Canvas email address. If you have any questions on Connect, please call Connect directly at
800-331-5094. LearnSmart assignments will not be scaled and will only be available during the
stated window, NO EXCEPTIONS. The LearnSmart window will not be extended or re-opened
for any reason.

Exams
There will be 3 exams required in this course covering chapter and lecture material.
Each exam will consist of 50 multiple-choice questions. Exam dates are listed on the course
schedule, so you can plan them into your semester. All exams will be administered through the
Digital Learning Center—STUDENTS ARE RESPONSIBLE FOR SCHEDULING A TIME TO
COMPLETE THE EXAMS following email notification from the DLC. Exams will not be scaled
and will only be available during the testing window, NO EXCEPTIONS. The exam window will
not be extended or re-opened for any reason.
There will be no make-up exams for exams 1-3, see below for the option to take the
optional re-take/make-up final exam. Extraordinary circumstances may be considered but not
guaranteed and official documentation will be necessary. Cheating of any form will not be
tolerated and University policies on such matters will be strictly enforced. Calculators are not
needed for the exams.
The exam date windows through the Digital Learning Center are as follows:
Exam 1: February 6-8
Exam 2: March 6-8
Exam 3: April 17-19
Re-take/Make-up comprehensive exam (optional): April 29-May 2
Given the no make-up exam policy, if you miss an exam you may take the optional,
comprehensive, re-take exam. The score on the re-take/make-up exam will replace the zero you
received from missing an exam. The optional exam can only replace one missed exam. If you
did not miss any exams but would like to take the re-take/make-up exam, you may. If your score
on the re-take/make-up exam is higher than your lowest test score, it will replace the score of
your worst exam. If it is lower, it will not be included in your final course grade. If you decide not
to do the re-take/make-up, then you are finished and your course grade is the grade that applies
after Exam 3. The re-take/make-up exam will be comprehensive.

Current Event Journals in YellowDig
Students will be responsible for maintaining a current events journal throughout the
semester. Journals will consist of a weekly collection news articles including a brief economic
analysis of each article. The purpose of the current events journal is to be able to apply and
recognize the application of course content to your own personal lives, majors, and areas of
interest. Use the YellowDig section on Canvas. Entries are not required during an exam week.
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The journals will be viewed weekly and scored within YellowDig, so students must keep their
participation current. There are not any “make-up” opportunities; all entries are due prior to
the beginning of Monday’s class. Students must be prepared to discuss their journal entries.
The articles should come from any reputable on-line media source available to you, for
example, USA Today, Newsweek, Wall Street Journal, Fortune, the Economist, U.S. News and
World Report, or any local newspaper (not the campus daily newspaper).
Using the Canvas YellowDig section, add the link to the article in addition to your 2-3
sentences, or 40 words (minimum) demonstrating an economic connection, statement or
analysis of the article.
Do not summarize the article. Do not summarize the article. Do not summarize the article.
Explain why you chose this article and how it connects to either the text or class discussion. Be
sure to provide the proper citation (source of the article and date). Note this is an online
submission through YellowDig within Canvas.
Students will also need to comment on other article submissions. It is recommended that
you find those students who have posted articles that you can relate to your major or area of
interest. Journal discussions will be viewed weekly. Keep your journal up-to-date. You will not
be allowed to “make-up” for missed entries. Grading of the journals will be based on points. A
comment of “I agree” does not sufficiently count as a comment and will receive 0 points. Make
sure to familiarize yourself with the “How Points Work” section in YellowDig. Feedback may be
given on initial entries and may decrease as you expand your economic knowledge. Analysis of
the entries will become increasingly more critical as the semester progresses.
Do not summarize the article. Do not summarize the article. Do not summarize the article.
Format for Journals:
1. Use the YellowDig section on Canvas.
2. Be sure to provide the link to the article or attach the pdf of the article.
3. Include 2-3 sentences, or 40 words stating your economic analysis or statement
regarding the article, no summaries please.
4. Comment on at least 2 other articles.
5. Have the entry completed prior to class.

CBA Policy On Academic Integrity
This course will follow the UNL Student Code of Conduct: "The maintenance of
academic honesty and integrity is a vital concern of the University community. Any student
found guilty of academic dishonesty shall be subject to both academic and disciplinary
sanctions."
A. Academic dishonesty includes, but is not limited to, the following: Copying or
attempting to copy from an academic test or examination of another student; using or attempting
to use unauthorized materials, information, notes, study aids or other devices for an academic
test, examination or exercise; engaging or attempting to engage the assistance of another
individual in misrepresenting the academic performance of a student; communicating
information in an unauthorized manner to another person for an academic test, examination or
exercise; plagiarism; tampering with academic records and examinations; falsifying identity;
aiding other students in academic dishonesty, and other behaviors in the student judicial code of
conduct, Article III section B (stuafs.unl.edu/dos/code)
B. The penalties for academic dishonesty will be severe and may range from receiving a
failing grade on the test or assignment, failing the course in which academic dishonesty took
place, or the possibility of expulsion from the university. Faculty will report all cases of academic
dishonesty to the Dean of Students at UNL, who will place a report in the student’s permanent
file. A file of academic integrity violations will also be maintained by the College of Business.
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C. If you copy, or substantially copy, work from anyone else on a paper, the work must
be put in quotes and the source(s) cited. Otherwise, it is plagiarism. If plagiarism or other forms
of academic dishonesty are found on a group work assignment, it is possible that every member
of the group will be punished. It is to your advantage to check out anything that does not seem
like the work of your group members or colleagues. Written assignments are subject to
verification using Safe Assignment for plagiarism.

Accommodation and Access
UNL policy provides flexible and individualized accommodation to students with
documented disabilities that may affect their ability to fully participate in course activities or to
meet course requirements. Students with disabilities who anticipate the need for course
accommodations should, during the first week of class, contact the Services for Students with
Disabilities (SSD) office, so appropriate accommodation measures can be implemented
immediately. Accommodations will be implemented whenever requested, however,
accommodations are not retroactive. To receive accommodation services, students must be
registered with SSD.
Students requiring course accommodations should use the following resources to develop
suitable accommodation plans:
a) Office of Services for Students with Disabilities, 232 Canfield Administration
Building, 402-472-3787 voice or TTY, or;
b) ADA/504 Compliance Officer, 209 Teachers College Hall, 402-472-8404.

Counseling and Psychological Services
Students seeking assistance in this area are encouraged to contact the UNL CAPS offices.
Call (402) 472-7450 to schedule a 10–15 minute phone appointment. The appointment will be
scheduled ASAP and will help them set you up with the appropriate services. Assistance is
available from Monday thru Friday 8 a.m. to 5 p.m. If you are experiencing a mental health crisis
(personal, psychological, or physical trauma) call the emergency hotline (402) 472-7450,
assistance is available 24 hours a day, 7 days a week.
Students may also want to consider the following confidential UNL resources:
 University Health Center, Counseling and Psychological Services, (402) 472-5000
 UNL Victim Advocate, (402) 472-3553
 Voices of Hope, 24 Hour Crisis Line, (402) 475-7273
 Student Legal Services, (402) 472-3350
 Women’s Center Counseling Services, (402) 472-9428
 Psychological Consultation Center (PCC), 325 Burnett Hall, City Campus, (402) 4722351
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First Amendment / Free Speech-Expression
Class Decorum. The instructor and students in this course are expected to conduct
themselves in a professional, respectful manner in accordance with University of Nebraska
policies prohibiting discrimination and harassment in the educational environment
(http://www.unl.edu/equity/NonDiscrimination.htm). This course may require discussion and
analysis of current economic issues which may contain sensitive, and potentially controversial
topics. While student opinions may be solicited, student discourse and analysis must be
founded in the principles presented in the course and be delivered in a manner that is respectful
of all perspectives and interpretations.
Conduct. Behavior that would be inappropriate during a meeting with your boss, client, or in
the courtroom, is inappropriate behavior for the classroom environment as well. Students who
persist in unprofessional or disrespectful behaviors will lose participation points—and in extreme
cases—will be asked to leave, or be removed from the classroom by appropriate authorities,
e.g., UNL Police Department (UNLPD).
Student input must be directly relevant to the course material defined herein, or to the topic
selected by the Instructor. Students who engage in speech or conduct that is unrelated to
course material or contrary to course objectives deprive other students of their fundamental right
to receive--and gather-- relevant course information from the Instructor as well as their
associated property right in the conveyance of course-relevant information. This classroom is
neither a “Traditional,” nor a “Designated” Public Forum, and as such, no right to protest,
grandstand, or act in any manner contrary to the decorum required to achieve the objectives of
this course via the means outlined by the Instructor exists.

How be successful in this class:
1. Read the text and review the unit checklists. Reading the assigned chapter prior to class
is highly recommended.
2. Complete all assignments on time. You may not understand the concepts at first, but you
will be able to ask more questions during class if the information is not brand new. Also,
note that the Connect assignments and class are no substitutes. In order to be
successful you need to do both.
3. Summarize what you hear and see in Connect – write down the 1-2 most important
concepts from that section. This will help you stay active in your learning and will make
your study time more efficient.
4. Practice! Practice! Practice! Redo problems from class, and spend time in Connect, etc.
The more you practice the more likely that you will do well on the assessments. School
is just like sports, playing an instrument, performing in a play, etc. - you do not just show
up the day of the game and expect to play well if you have not been practicing. Similarly,
you cannot show up the day of an exam and expect to do well if you have not been
practicing what we have been learning.
5. Study in groups. Work together and teach each other a section. You do not really know
something unless you can explain it to someone else.
6. Ask Questions!!! Ask questions in class; do not be afraid to ask about something you do
not understand. Set up a time with the course TA or make an appointment during office
hours and ask questions if you still do not understand something.
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Course Schedule and Exam Dates
Week/Dates

Chapter

Exam Dates

1) Jan 7, 9
2) Jan 14, 16
3) Jan 21, 23

Intro and Chapter 1,
2
2
3

4) Jan 28, 30
5) Feb 4, 6

4, 5
5

6) Feb 11, 13
7) Feb 18,20
8) Feb 25, 27
9) Mar 4, 6

6, 7
7
8, 9
9

10) Mar 11, 13
11) Mar 18, 20
12) Mar 25, 27
13) Apr 1, 3
14) Apr 8, 10
15) Apr 15, 17

10, 11
No Classes
11, 12
13, 14
15
15

16) Apr 22, 24
Dead Week
17) Finals Week

Review for
Comprehensive Final

No class on Monday, Jan. 21 due to MLK
Holiday
Exam 1 (chapters 1-5), no class Feb 6
Exam window through DLC Feb 6-8
LearnSmart Assignments #1-5 due at 11:59pm
2/8

Exam 2 (chapters 6-9), no class March 6
Exam window through DLC March 6-8
LearnSmart Assignments #6-10 due at
11:59pm 3/8
Spring Break

Exam 3 (chapters 10-15), no class April 17
Exam window through DLC April 17-19
LearnSmart Assignments #11-16 due at
11:59pm 4/19
(chapters 1-15)
Make up/Retake Final (comprehensive,
chapters 1-15)
Exam window through DLC April 29-May 2
No LearnSmart Assignments Available
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